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Problems and Questions


Computer-mediated Learning in the Kurdistan Region of Iraq is a not a new methodology.



Our approach stems from the idea that both instructors and learners of English Language while
necessarily are inseparable, this new paradigm of anywhere, anytime Language Learning is
bound to change the education landscape and hence the learning experience.



We feel that given the rapid development in ICT on the one hand, and the relative wide spread
use of mobile technology (including smartphones and tablets /pads) awareness on the other,
leaves an ever-widening gap in learning strategy generally, but in Language Learning
specifically in this region [(cite and references here)]. This continues to be a problem looking
for suitable solutions.



CALL as a new adventure and as a strategy has the potential of addressing known limitations
and issues in more traditional ESL/TEFL settings. Our paper investigates the opportunities of
implementing modern ESL/TEFL teaching methods, taking into account the advent of
Computer-Assisted Language Learning (CALL) and the advent of mobile learning-teaching
technologies as increasingly being made available on various platforms and devices.

Major Questions


1. How accessible /feasible is this technology as a strategy
and as a resource in an otherwise traditionally based
ESL/TEFL learning environment?



2. What may be the factors that influence learners' ability to
engage and adopt this methodology and to what extent?



3. To what extent does CALL facilitate or promote student-centred
(learner-centered) behavior and responsibility /
motivation?



4. What other challenges and issues do we need to take into
account when adopting CALL strategies in relation to aims
and learning outcomes?

Tools Used


Tools used:



1. Questionnaire



2. Observation Classroom-Oriented



3. Pre Questionnaire - Preparation activity and assessments: online search for
ESL Apps followed by a short presentation and report (thus combining
comprehension tests for both elements of CALL and non-computer based
forms).



4. Post Questionnaire – A tutorial based assignment

1.

Social Media (Facebook) as a blog and a forum to record and track
interactions and feedback with the tutor and among the student population of
both departments (separately)

2.

Google forms for the questionnaire and Google Class (email) for the written
and communication elements.

3.

face-to-face interviews and unstructured interactions for the purpose of
making the exercise as natural and as fluid as possible.

Questionnaire


Open Questions



Closed Questions



1) How much time is spent on ESL per week?
2) What is the overall response?
3) How many participated percentage in comparison to total number of students?
4) What technical challenges and issues were raised?
5) How effective was the follow up process and other means of communication?
6) What percentage of the total student population at UHD the 1st year CSD and
ITD intake represents? 20% or less?
7) How effective was the questionnaire?
8) How typical is this scenario as compared to other universities and institutes
within the KRG?
9) How was the quality and the efficiency of the learning experience affected?
10) How they reacted to the qualitative questions at the end of the assignment?
11) any other pattern or factors which can be detected or suggested for further
study?

Questionnaire cont.


The study shows the 10-part questions with it is analysis, as it shows below.
Our results from this study are presented in the following tables and figures. A
total of just over 180 students across the two departments of Information
Technology (ITD) and Computer Science (CSD) with a ratio of 60 (CSD) : 120
(ITD) students.

Questionnaire cont.


The Questions



Google Form

Conclusion


In this article, we have outlined some of the issues related to technology and
language use in order to set the stage for a series of heuristic questions to guide
teachers and researchers in determining for themselves how best to incorporate
technology in their teaching and research. When teachers and learners use
technology purposefully, and not just for its own sake, they will inevitably engage
in some degree of critical reflection. Just as the technology of writing made
language an object of analysis, today‘s communication technologies provide a
means for language learners to become aware of, and actively reflect on, their
own and others‘ communicative practices. What is important for language
teachers and learners alike is to attend to the particular ways technologies
influence how they use language, what communicative consequences follow those
uses of language in terms of understanding and learning, and what social
consequences might come of using one form of technology versus another. We
believe that reflection on these matters is key to fostering communicative
proficiency in a second/foreign language.
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